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Perfformiad yr holl ymgeiswyr ar draws y cwestiynau

Teitl y cwestiwn N Sgôr gymedrig GS Marc uchaf Ff H Cynnig %
1A 74 10 2.9 15 66.9 41.1
1B 74 10.1 3.3 15 67.4 41.1
2A 106 10.9 2.7 15 72.6 58.9
2B 106 10.2 3.1 15 68.1 58.9
3A 60 9.9 2.5 15 66 33.3
3B 60 9.8 3 15 65.3 33.3
4A 67 9 3.5 15 59.9 37.2
4B 67 9.4 2.8 15 62.8 37.2
5A 51 9.7 2.8 15 64.7 28.3
5B 51 9.6 3.4 15 64.3 28.3
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Sticky Note
Rhif y cwestiwn fel arfer

Sticky Note
Nifer yr ymgeiswyr sy’n ceisio ateb y cwestiwn


Sticky Note
Cyfrifir y sgôr gymedrig trwy adio sgorau'r ymgeiswyr unigol a'u rhannu â chyfanswm nifer yr ymgeiswyr. Os bydd yr ymgeiswyr i gyd yn cyflawni'n dda ar eitem arbennig, bydd y sgôr gymedrig yn agos at yr uchafswm marciau. I'r gwrthwyneb, os bydd ymgeiswyr yn gyffredinol yn cyflawni'n wael ar yr eitem bydd gwahaniaeth mawr rhwng y sgôr gymedrig a'r uchafswm marciau. Bydd cymharu'r marciau cymedrig yn syml yn dwyn sylw at yr eitemau hynny sy'n cyfrannu'n arwyddocaol at berfformiad cyffredinol yr ymgeiswyr. Fodd bynnag, gan nad oes i bob eitem yr un uchafswm marciau, arwydd rhannol yn unig o berfformiad ymgeiswyr a geir trwy gymharu'r cymedrau. Nid yw cael cymedrau cyfartal o anghenraid yn golygu perfformiad cyfartal. Os oes gan gwestiynau uchafswm marciau gwahanol, dylid defnyddio'r ffactor hygyrchedd i gymharu perfformiad.

Sticky Note
Mae'r gwyriad safonol yn mesur gwasgariad y data o gwmpas y sgôr gymedrig. Po fwyaf yw'r gwyriad safonol, mwyaf gwasgaredig (neu lai cyson) yw perfformiadau'r ymgeiswyr am yr eitem honno. Mae cynnydd yn y gwyriad safonol yn tueddu i fod yn arwydd o amrywiaeth gynyddol o blith ymgeiswyr, neu o bapur sy'n gwahaniaethu fwy, gan fod y marciau'n fwy gwasgaredig o gwmpas y canol. Mewn gwrthgyferbyniad, byddai gostyngiad yn y gwyriad safonol yn awgrymu bod mwy o unffurfiaeth ymhlith yr ymgeiswyr, neu bod llai o wahaniaethu ar y papur, gan fod marciau'r ymgeiswyr wedi'u clystyru fwy o gwmpas y canol.

Sticky Note
Uchafswm y marciau ar gyfer cwestiwn arbennig.

Sticky Note
Mae ffactor hygyrchedd eitem yn mynegi'r marc cymedrig fel canran o'r uchafswm marciau (Uchaf. Marciau) ac yn fesur o hygyrchedd yr eitem. Os yw'r marc cymedrig a enillir gan yr ymgeiswyr yn agos at yr uchafswm marciau, bydd y ffactor hygyrchedd yn agos at 100 y cant a'r eitem yn cael ei hystyried yn hygyrch iawn. Fodd bynnag, os yw'r marc cymedrig yn isel o'i gymharu ag uchafswm y sgôr, bydd y ffactor hygyrchedd yn fychan a'r eitem yn cael ei hystyried yn llai hygyrch i'r ymgeiswyr.

Sticky Note
Mae'r tabl, i bob eitem, yn dangos nifer (N) a chanran yr ymgeiswyr wnaeth roi cynnig ar y cwestiwn. Wrth gymharu eitemau ar y mesur hwn mae'n bwysig ystyried trefn ymddangos yr eitemau ar y papur. Os oes cyfanswm amser cyfyngedig i'r papur, mae'n bosibl na fydd gan rai ymgeiswyr ddigon o amser i gwblhau'r papur. Gall hyn olygu, yn ôl y mesur hwn, fod gan yr eitemau hynny sydd ar ddiwedd y papur ffigur datchwyddedig. Os nad ystyrir bod yr amser a ddyrannwyd am y papur yn ffactor arwyddocaol, gall canran isel olygu bod problemau hygyrchedd. Pan fydd ymgeiswyr yn cael dewis cwestiwn mae'r ystadegau'n dangos blaenoriaethau'r ymgeiswyr, ond dylanwad y polisi addysgu yn y ganolfan hefyd.
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


• “Candidates could include some of the following, but other relevant points   should be 
credited.” 


• “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      15 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 
- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  
- approaches to the study of religion and belief. 


 
 
 
5 


13-15 marks 
• Thorough, accurate and relevant knowledge and understanding of religion and belief.  
• An extensive and relevant response which answers the specific demands of the question set. 
• The response shows an excellent standard of coherence, clarity and organisation.  
• The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 


examples. 
• Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Thorough and accurate use of specialist language /vocabulary in context. 
• Excellent spelling, punctuation and grammar. 


 
 
4 


10-12 marks 
• Accurate and relevant knowledge and understanding of religion and belief.  
• A detailed, relevant response which answers the specific demands of the question set. 
• The response shows a very good standard of coherence, clarity and organisation.  
• The response demonstrates depth and/or breadth. Good use of evidence and examples. 
• Accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Accurate use of specialist language and vocabulary in context.  
• Very good spelling, punctuation and grammar. 


 
 
3 


7-9 marks 
• Mainly accurate and relevant knowledge and understanding of religion and belief.  
• A satisfactory response, which generally answers the main demands of the question set. 
• The response shows a satisfactory standard of coherence, clarity and organisation.  
• The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 


examples. 
• Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Mainly accurate use of specialist language and vocabulary in context. 
• Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


4-6 marks 
• Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  
• A basic response, addressing some of the demands of the question set. 
• Partially accurate response, with some signs of coherence, clarity and organisation.  
• The response demonstrates limited depth and/or breadth, including limited use of evidence and 


examples. 
• Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Some accurate use of specialist language and vocabulary in context. 
• Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-3 marks 
• Very limited knowledge and understanding of religion and belief. Low level of accuracy and 


relevance.  
• A very limited response, with little attempt to address the question.  
• Very limited accuracy within the response, with little coherence, clarity and organisation. 
• The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 


examples. 
• Little or no reference made to sacred texts and sources of wisdom, where appropriate. 
• Some grasp of basic specialist language and vocabulary 
• Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


 
N.B.   A maximum of 1 mark should be awarded for a response that only demonstrates 
          'knowledge in isolation' 


0 • No relevant information. 
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Band 
Assessment Objective AO2- Part (b) questions   15 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 
including their significance, influence and study. 


5 


13-15 marks 
 


• Confident critical analysis and perceptive evaluation of the issue. 
• A response that successfully identifies and thoroughly addresses the issues raised by the 


question set. 
• The response shows an excellent standard of coherence, clarity and organisation.  
• Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 


and/or evidence. 
• Thorough and accurate use of specialist language and vocabulary in context. 
• Excellent spelling, punctuation and grammar. 


4 


10-12 marks 
 


• Purposeful analysis and effective evaluation of the issue. 
• The main issues raised by the question are identified successfully and addressed. 
• The response shows a very good standard of coherence, clarity and organisation.  
• The views given are clearly supported by detailed reasoning and/or evidence. 
• Accurate use of specialist language and vocabulary in context. 
• Very good spelling, punctuation and grammar. 


3 


7-9 marks 
 


• Satisfactory analysis and relevant evaluation of the issue. 
• Most of the issues raised by the question are identified successfully and have generally been 


addressed. 
• The response shows a satisfactory standard of coherence, clarity and organisation.  
• Most of the views given are satisfactorily supported by reasoning and/or evidence. 
• Mainly accurate use of specialist language and vocabulary in context. 
• Satisfactory spelling, punctuation and grammar. 


2 


4-6 marks 
 


• Some valid analysis and inconsistent evaluation of the issue. 
• A limited number of issues raised by the question set are identified and partially addressed. 
• Partially accurate response, with some signs of coherence, clarity and organisation.  
• A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 
• Some accurate use of specialist language and vocabulary in context. 
• Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-3 marks 
 


• A basic analysis and limited evaluation of the issue. 
• Very limited accuracy within the response, with little coherence, clarity and organisation. 
• An attempt has been made to identify and address the issues raised by the question set.  
• Little attempt to justify a view with reasoning or evidence. 
• Some grasp of basic specialist language and vocabulary. 
• Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0 •       No relevant analysis or evaluation. 
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2.  (a) Outline Islamic teachings about angels. [AO1 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 
 
• The Islamic belief in angels is one of the central teachings of Islam. A 


belief in angels is considered one of the six major beliefs. 
• Angels are regarded as intermediaries sent directly from Allah who obey 


his commands in all things. If angels did not exist then revelation to 
humanity from Allah would be impossible. 


• All angels have a spiritual role in Paradise. Angels are made of light, they 
are sexless and they have consciousness and full awareness of all 
matters but they do not have free will.  They are totally obedient, but not 
perfect since perfection is Allah’s alone. Physically, they have hands and 
wings but they do not need to eat. 


• Angels in Islam are “mirrors” in that they reflect the divine essence, giving 
people a glimpse of Allah. Therefore, the existence of angels reflect 
people’s needs and not those of Allah. 


• Israfil is the angel who will blow the trumpet from a holy rock in Jerusalem 
to announce the Day of Judgement – akhirah. 


• Jibril is the angel of revelations, obviously significant for the crucial role in 
revealing the Qur’an to Muhammad on the Night of Power. 


• Mikail is seen as an equal of Jibril and is generally seen as the sustainer 
of creatures and the natural world. 


• There is also an Angel of Death that separates souls from their bodies; 
souls remain in Barzakh, an intermediate state beyond all concept of 
space and time, and rejoin their bodies on the Final Day of Resurrection 
and Judgement.  


• There are also pairs of angels: two ‘recording angels’ sit on an individual’s 
shoulders and write down each action that a person performs; another 
pair of angels test Muslims in the grave.  


 
 


This is not a checklist, please remember to credit any valid alternatives. 
  



http://www.britannica.com/topic/archangel
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2. (b) ‘Belief in angels is not really essential for Muslims today.’ 
 
  Evaluate this view.  [AO2 15] 
 


Candidates could include some of the following, but other relevant points 
should be credited.  


 
• A line of argument that supports unimportance of angels today is the fact 


that Muhammad, as Seal of Prophets, brought with him the final 
revelation. Does this mean that the role of angels as intermediaries is at 
an end? One does not need the role of an angel for conversion to, or 
belief in Allah and Muhammad as the prophet of Allah.  


• In addition, the true role of angels is to serve and to praise Allah; their 
purpose and function is heavenly and not mundane.  


• Finally, angels are creatures of ‘mythology’ and are symbolic for some; 
such an argument suggests that angels are not necessary and only to 
serve as illustration for teaching purposes. 


• In contrast to this line of thinking, however, is that belief in angels is a 
fundamental Islamic article of faith and therefore essential today e.g. to 
forget the importance of Jibril allows the potential for Muslims to lose the 
significance of Allah’s transcendence. 


• Not only this, there are clear Qur’anic references to angels and a very 
detailed account in Islamic teachings of their specific names and 
mundane duties.  


• It would seem, then, that a temptation to disregard angels as unessential 
for Islam is directly related to the notion of the apparent inactivity since the 
final revelation and the  Day of Final Judgement. 


• Alternatively this is not entirely true and a belief in angels, according to 
Islam should be avoided at one’s peril.  


• Despite the temptation to not ascribe equal value to the teachings about 
angels in Islam to other teachings, it must be remembered that their place 
as one of the fundamental teachings in Islam, namely as an article of 
faith. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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Sticky Note
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UNED 1 – Cyflwyniad i Astudiaeth o Grefydd


Opsiwn B – Cyflwyniad i Astudiaeth o Islam


Mae rhan (a) pob cwestiwn yn profi eich gwybodaeth a’ch dealltwriaeth o grefydd a chred.
Mae rhan (b) pob cwestiwn yn profi eich sgiliau dadansoddi a gwerthuso, o ran agweddau ar ac 
ymagweddau at grefydd a chred.


Adran A


Atebwch un cwestiwn o’r adran hon.


Neu,


2. (a) Amlinellwch ddysgeidiaeth Islamaidd am angylion. [15]


 (b) ‘Dydy credu mewn angylion ddim wir yn hanfodol i Fwslimiaid heddiw.’ 
Gwerthuswch y farn hon. [15]
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


• “Candidates could include some of the following, but other relevant points   should be 
credited.” 


• “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in band 
2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      15 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 
- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  
- approaches to the study of religion and belief. 


 
 
 
5 


13-15 marks 
• Thorough, accurate and relevant knowledge and understanding of religion and belief.  
• An extensive and relevant response which answers the specific demands of the question set. 
• The response shows an excellent standard of coherence, clarity and organisation.  
• The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 


examples. 
• Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Thorough and accurate use of specialist language /vocabulary in context. 
• Excellent spelling, punctuation and grammar. 


 
 
4 


10-12 marks 
• Accurate and relevant knowledge and understanding of religion and belief.  
• A detailed, relevant response which answers the specific demands of the question set. 
• The response shows a very good standard of coherence, clarity and organisation.  
• The response demonstrates depth and/or breadth. Good use of evidence and examples. 
• Accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Accurate use of specialist language and vocabulary in context.  
• Very good spelling, punctuation and grammar. 


 
 
3 


7-9 marks 
• Mainly accurate and relevant knowledge and understanding of religion and belief.  
• A satisfactory response, which generally answers the main demands of the question set. 
• The response shows a satisfactory standard of coherence, clarity and organisation.  
• The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 


examples. 
• Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Mainly accurate use of specialist language and vocabulary in context. 
• Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


4-6 marks 
• Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  
• A basic response, addressing some of the demands of the question set. 
• Partially accurate response, with some signs of coherence, clarity and organisation.  
• The response demonstrates limited depth and/or breadth, including limited use of evidence and 


examples. 
• Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 
• Some accurate use of specialist language and vocabulary in context. 
• Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-3 marks 
• Very limited knowledge and understanding of religion and belief. Low level of accuracy and 


relevance.  
• A very limited response, with little attempt to address the question.  
• Very limited accuracy within the response, with little coherence, clarity and organisation. 
• The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 


examples. 
• Little or no reference made to sacred texts and sources of wisdom, where appropriate. 
• Some grasp of basic specialist language and vocabulary 
• Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


 
N.B.   A maximum of 1 mark should be awarded for a response that only demonstrates 
          'knowledge in isolation' 


0 • No relevant information. 
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Band 
Assessment Objective AO2- Part (b) questions   15 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 
including their significance, influence and study. 


5 


13-15 marks 
 


• Confident critical analysis and perceptive evaluation of the issue. 
• A response that successfully identifies and thoroughly addresses the issues raised by the 


question set. 
• The response shows an excellent standard of coherence, clarity and organisation.  
• Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 


and/or evidence. 
• Thorough and accurate use of specialist language and vocabulary in context. 
• Excellent spelling, punctuation and grammar. 


4 


10-12 marks 
 


• Purposeful analysis and effective evaluation of the issue. 
• The main issues raised by the question are identified successfully and addressed. 
• The response shows a very good standard of coherence, clarity and organisation.  
• The views given are clearly supported by detailed reasoning and/or evidence. 
• Accurate use of specialist language and vocabulary in context. 
• Very good spelling, punctuation and grammar. 


3 


7-9 marks 
 


• Satisfactory analysis and relevant evaluation of the issue. 
• Most of the issues raised by the question are identified successfully and have generally been 


addressed. 
• The response shows a satisfactory standard of coherence, clarity and organisation.  
• Most of the views given are satisfactorily supported by reasoning and/or evidence. 
• Mainly accurate use of specialist language and vocabulary in context. 
• Satisfactory spelling, punctuation and grammar. 


2 


4-6 marks 
 


• Some valid analysis and inconsistent evaluation of the issue. 
• A limited number of issues raised by the question set are identified and partially addressed. 
• Partially accurate response, with some signs of coherence, clarity and organisation.  
• A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 
• Some accurate use of specialist language and vocabulary in context. 
• Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-3 marks 
 


• A basic analysis and limited evaluation of the issue. 
• Very limited accuracy within the response, with little coherence, clarity and organisation. 
• An attempt has been made to identify and address the issues raised by the question set.  
• Little attempt to justify a view with reasoning or evidence. 
• Some grasp of basic specialist language and vocabulary. 
• Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0 •       No relevant analysis or evaluation. 
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Section B 


 
3.  (a) Explain the significance of the Hijrah for the development of Islam. [AO1 15] 
 


 
Candidates could include some of the following, but other relevant 
responses should be credited. 
 
 
• The key factors that led to the Hijrah are as follows: persecution; threats 


on life; inability to practise Islam freely; lack of influence and spread of 
Islam; continued growing opposition from leading Makkans. 


• The person and message of Muhammad was seen as a threat to religious 
beliefs, to trade, to ancestors and to the status of Makkan leaders. 
Attempts to migrate to Taif had failed; Muhammad had made converts 
from Madinah at trade fairs and saw this as a sign from God. Muhammad 
and his followers were in a desperate situation. They feared for their lives. 
There was only one solution, and this was to flee for safety, to a place 
beyond the reach of persecution and oppression.  


• It is so important an event to Muslims that it marks the beginning of the 
Muslim calendar.  


• It is called the ‘Hijrah’ (‘flight’) and was significant for the development of 
Islam because Muhammad’s life was saved.  


• It was a psychological turning point of inestimable importance 
transforming a ‘faith minority’ into a community and eventually an empire. 


• The Hijrah was just as much a warm welcome into a new world. It was a 
completely different environment in Madinah. 


• Madinah was offering an environment in which to establish formal 
practices of Islam.  


• In addition, Muhammad was desired as an arbitrator and offered high rank 
and status if he were to choose to leave Makkah and settle in Madinah.  


• Most important of all, just as Allah provided protection for the ‘escape’, it 
is believed that such an environment conducive to the development of 
Islam in Madinah was also the will of Allah. 


• The Suras in the Qur’an that follow the Hijrah contain laws to govern the 
Muslim community: pillars of Islam; rite and ritual; marriage; commerce; 
finance; international relations; war/peace; rules regarding hypocrites and 
‘people of the Book’. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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3. (b) ‘The basic tenets of Islam were first introduced in Madinah.’ 
 
  Evaluate this view.  [AO2 15] 
 


Candidates could include some of the following, but other relevant points 
should be credited.  
 
• The first line of argument could be that there is a clear contrast between 


Makkah and Madinah in the early history of Islam in relation to the 
establishment and growth of Islam. The basic tenets relate to the basic 
teachings and practices. 


• In Makkah practices were restricted due to persecution whereas in 
Madinah they were uninhibited. Muhammad in Makkah had acted as a 
missionary to his pagan kinsmen but in Madinah he aims to keep the 
Muslim community intact. Established religious practices created unity 
within the community and so daily prayers and the establishment of the 
first fully functioning masjid demonstrates that the first tenets were 
introduced in Madinah. 


• In support of this, Muhammad recognised the differences and made most 
of the opportunity to manipulate the support that he had in Madinah and 
took the opportunity to lead and establish the basic tenets of practice. 


• However, it could be argued that Muhammad’s community was still an 
Arab institution based on Arab notions of tribal society. In this sense, 
there could be a question as to how far the establishment was Islamic or 
simply a social model. 


• Nevertheless, against this is the argument that there are so many 
similarities between the ummah and traditional tribal society anyway, that 
Muhammad himself saw the ummah as a tribe, though a new and 
radically innovative one moulded by the basic tenets of Islam. 


• The strongest counter argument is that Islam had existed and functioned 
for years in Makkah. The first revelation was while Muhammad was in 
Makkah. In addition, the basic tenets of teaching were first received in 
Makkah such as monotheism, judgement and submission. 


• The first Muslims believers and community were in Makkah and, although 
small, did impact upon Makkah enough so as to cause uproar amongst 
the Makkans and subsequent persecution. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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Adran B


Atebwch un cwestiwn o’r adran hon.


Naill ai,


3. (a) Esboniwch arwyddocâd yr Hijrah i ddatblygiad Islam. [15]


 (b) ‘Cafodd daliadau sylfaenol Islam eu cyflwyno’n gyntaf ym Madinah.’ 
Gwerthuswch y farn hon. [15]
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